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The way that we deal with inappropriate behaviour must evolve and develop as
new generations present different challenges.

Culture changes, pupils don't (organically)but their behaviour is heavily
influenced by their culture.

Blaming parents, society, environment and the media does not help us to
manage the behaviour the pupils in front of us

Most pupils can and do behave.

Pupils who do not behave sometimes choose not to, or in some cases haven't
got the skills needed to behave at school.

At school, we can provide an environment where most pupils can develop

appropriate learning behaviour.

Notes:
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Some people are born naughty

True

False

It is not my job to teach students how to behave

We can never be friends with pupils

Shouting is never acceptable behaviour

How | feel affects the way | deal with pupils

Pupils over the age of 10 know how to behave

We should not be worried about excluding a few to benefit the rest

Human beings are motivated by reward

People learn best when they are in a trusting relationship

Pupils were better behaved 100 years ago

Adults have a right to be spoken to with respect

Boys are generally more disruptive than girls

Notes:

© Bill Gribble 2011




Aim

To create a clear and shared vision of the importance, purpose and
outcomes of implementing SEAL with all members of the school
community

Today’s objectives:

Working with members of the school community to create
a shared vision of the role and importance of social and
emotional skills within the school community.

Identifying and considering the wider implications of
introducing SEAL so that in the near future, our school is
able to review, adapt and modify policies in the light of
this.

Celebrating what the school is already doing well to
promote social and emotional skills, what they might
enhance and what they might introduce.

Raising awareness of the importance of social and
emotional skills, emphasising the links to whole-school
processes, for example school improvement, teaching
and learning, raising standards, increasing equal
opportunities, celebrating diversity and increasing
inclusion.

|dentifying staff development needs, planning and
delivering whole-staff professional development, using a
range of strategies including whole school training, peer
mentoring, individual or group study and coaching etc..
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Longer term objectives:

Notes:

Reviewing the current curriculum on offer and identifying
where social and emotional skills are currently promoted,
and considering how this learning might be enhanced.

Considering what other schools are doing in this area and
what can be learned from them.

Identifying appropriate individuals and groups to take a
lead on SEAL at both strategic and operational levels
planning action and recording this in the school
development plan;

Adapting, modifying and developing the curriculum to
ensure that it promotes social and emotional skills in a
systematic, coherent and comprehensive way that
matches the needs of all pupils;

Involving pupils, staff, parents and carers; reviewing
progress and monitoring and evaluating impact of SEAL
and adapting plans in the light of this.

© Bill Gribble 2011
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Session 1: Setting the Scene
What is SEAL?

SEAL is a voluntary programme designed to develop the social
and emotional skills of all pupils through:

e using a whole school approach to create a climate and
conditions that promote the skills and allow these to be
practiced and consolidated

e direct and focused learning opportunities for whole
classes, across the curriculum and outside formal lessons
and as part of small group work

e using learning and teaching approaches that support
pupils to learn social and emotional skills and consolidate
those already learned

e continuing professional development for the whole school
staff.

Notes:
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A Four Stepped Approach
Step 1
Securing the vision (Slide 13)

e SEAL implementation is a long-term process developed
over several years and phases.

e Our school should ensure that SEAL is placed within the
context of a shared vision and understanding.

e A senior leader will be required to take responsibility for
SEAL.

e They will need to identify and develop a SEAL working
group of staff who are committed to SEAL and are keen
to lead the work in school.

Key elements of Secondary SEAL: (Slide 14)

e A whole-school approach to creating the climate and
conditions that implicitly promote, reinforce and
consolidate the social and emotional skills;

e Focused learning opportunities (during tutor time, across
the curriculum, in focus groups and outside formal
lessons);

e Learning and teaching approaches that support pupils to
learn social and emotional skills and consolidate those
already learnt;

e Continuing professional development for the whole staff
of a school.

© Bill Gribble 2011



Step 2 (Slide 15)
Identifying starting points

¢ |dentify what is already happening in school to enhance
social and emotional skills development .

¢ Audit school provision to ensure that good practice is
developed and work already taking place is consistent
with SEAL.

e Establish the current level of skills amongst members of
staff and pupils so that provision is matched to needs and
progress can be measured.

e Assess the current social and emotional climate to inform
action.

Step 3 (Slide 16)
Development phase 1

e Translate the vision into realistic action. This needs
reflection and careful planning to address issues
identified at step 2, build capacity and staff commitment.

e Organise and deliver an on-going process of CPD for all
staff.

e Agree the model of implementation to be used.
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Step 4 (Slide 17)
Review

¢ Monitor, evaluate and review the processes and their
effectiveness.

¢ Identify the direction for further development.

Next Step
Development phase 2

Implement further actions, in light of the findings of the review, by
extending phase 1 developments and introducing new
developments as appropriate. Organise and run an ongoing
process of CPD for all staff.

Where are our Year 7 pupils now? (Slide 19)
Watch the video clips of the Year 6 lesson

e Consider the children’s level of skill.

e What skills were exhibited. Please make notes.

e Consider what adults in our high school can do to
promote social and emotional skills.

Notes:
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As a group reflect on:
a) If the children were more skilled than you expected
b) If the children were less skilled than you expected

c) What the teacher did that you felt promoted social and
emotional skills

d) What the teacher did that you think was not effective

Notes:

© Bill Gribble 2011
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Activity 1. Why teach SEAL? (Slide 23)

Purpose:

To demonstrate the importance of promoting social and emotional
skills in school.

Resources:

Work book, Sticky notes and flipchart divided into six sections:

Self-awareness Managing feelings  Motivation

Empathy Social skills Other

© Bill Gribble 2011
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Process:
In groups of two or three:

1. Jot down the behaviours that you consider to be barriers to
learning shown by pupils in Year 7 in school.

2. In your groups, agree ten behaviours that give the greatest cause
for concern.

3. On your ‘sticky notes’, write down the ten opposites or positive
behaviours to your barriers to learning list.

4. Stick your positive behaviour ‘sticky notes’ on to your flipchart in
the most appropriate section.

Notes:

© Bill Gribble 2011
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What Behaviours Should We Promote in Students?
(Slide 27)

e earning Behaviour
e Conduct Behaviour
e Emotional Behaviour

QCA Publications (2001) Supporting School
Improvement: ‘Emotional & behavioural development’.
ISBN 18584893

Web-site: www.qca.org.uk

In the web site search engine type in ‘Emotion & Behaviour’
to download your own pdf copy of the above

© Bill Gribble 2011
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Activity 2: (Slide 29)
What behaviours do we corporately need to promote?
Purpose:

To consider how well we promote the fifteen aspects of behaviour in
our school.

Resources:

Learning Behaviour, Conduct Behaviour, Emotional Behaviour
Questionnaires and Workbook

Process:

Individually and anonymously, fill out the questionnaire relating
to each area of behaviour. In doing this, think about how well school
IS in currently promoting each criterion to pupils.

Outcome:

These sheets will be collected and collated and used as the
basis of a behavioural audit. This will provide a current staff
perspective on our school’'s strength and weakness areas.

Notes:
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e The fifteen aspects of behaviour provide an excellent
addition to school policy.

e They can be used as an aspect of the School's Behaviour
Policy providing a clear expectation of the behaviours
require of pupils.

e They can also be used as an induction exercise
Group Activity: (Slide 33)

e In your groups, from your results, consider which

criterions school currently promotes and which areas
need work on.

e Be prepared to feedback.

Notes:

© Bill Gribble 2011
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Social and Emotional Aspects of Learning (Slide 34)
The skills are in five groupings:

e self-awareness

managing feelings

empathy

motivation

social skills.

Some schools have developed a 5 Rs Approach to
SEAL.:

Self Awareness (Reflection)

Managing Feelings (Resilient)

Motivation (Resourceful)

Empathy (Reasoning)

Social Skills (Responsibility)

Notes:

© Bill Gribble 2011
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Session 2: Where are we now?

Activity 3. My social and emotional skills
Focus

e To consider current status and further action and training
Purpose

e To help participants reflect upon their own social and
emotional skills

e To clarify some of the individual skills involved

e To help construct and use inventories of social and
emotional skills more effectively

Recourses
e Inventory of skills for each delegate
Process

 Individually, complete the inventory of skills. (There are no

right or wrong answers and you will not be asked to share your
responses).

© Bill Gribble 2011
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Activity

1. Fill in this shart inventory.

2. Then, working on your own, reflect on what it may tell you about your own skills. What aspects are you happy
with? What aspects might you like to develop? You don't need to share this information.

3. Working with someone else, consider whether the inventory gives a good picture of who you are as a person
and in particular your own social and emotional skills, What statements would you add to give a fuller picture?

Key:

V = very true/always;
T =true /often;

P = partially true/
sometimes;

N = nat true/never

Social and | Social and emotional skills

emotional

aspectof

learning |

Self- | always know what | am feeling,

AWATENESS 1 fing it easy to talk about my feelings.
| am aware of my own strengths and limitations.
On the whoie 1'am prefty content with who Fam.
lam aware of my own prejudices and intolerances.

Managing | have good strategies to heip cope when | get angry.

feclings When | lose or fail on the whole | remain pretty calm.
I tend to think before | act.
| do not have many ‘bad days'.

Motivation |l tend to finish what | start.
When | am faced with a difficult challenge | generally rise to it.
O the whole | do things when they need (o be done.
| tend to know why | am doing what | am doing.

Empathy | usually know when people are unhappy even when they say nothing.
| am interested in why people do what they do.
| care what happens to people.
| do not often find myself feeling critical of people.

Social On the whoie | find it easy to get along with people.

Sldlts lam a good listener.
| have several good friends.
| prefer to sort out problems with other people rather than argue.
When | am in a new situation | rapidly find ways to join in.
| will stand up for something | believe is right even if athers | care
about disagree.

© Cromn copyright 2007 QOCAZ-00DTIWD-EN-08  Social end Ernalional Aspects of Laaming for sscondary schocis (SEAL): Sianl Davelopment Booklst

Secondary Malions! Slrategy

© Bill Gribble 2011



22

Activity 4. My social and emotional skills - continued (Slide 41)

e As a group, faculty or department record the social and
emotional skills your team would wish to develop from the
five outcomes

e Record everything the department/faculty is currently
doing to promote these aspects

e Record everything your department/faculty considers to
whole school is doing to promote these aspects

e Be prepared to feedback your results

Activity 5: Auditing a school (Slides 42-46)
Process
Complete the ‘Auditing a school’ audit individually.
1. Answer Yes or No to each question,
2. Then respond to the follow-up question:
Very, Reasonably, Partially or Not at all.

3. Add any additional comments in the final column. You might
like to indicate for example:

e whether you think this is an important issue or irrelevant
to your needs

e whether you have any plans for change

e What is helping or hindering your school

© Bill Gribble 2011
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Auditing a school

The audit tool below is an example of a simple audit tool that is designed to help identify the
school’s current position with regard to SEAL.

| Question

Is there a clear management
structure in place to promote
social and emotional skills in
the school?

l Y ‘ N ‘Folfow-up question

How effectively do school
leaders show social and
emotional skills in their
leadership style?

I '] ‘ R ’ P : N %Cnmmenl/analysis

Is there a statement in the
school aims or policies that sets
out the school's approach to
the development of social and
emotional skills?

Has the school identified the
skills it thinks are important for
pupils to learn?

Is there a coherent and
comprehensive curriculum
for social and emotional
skills, properly coordinated
and taught across all the age
ranges?

Are all subject teachers
contributing to this curriculum
through the content and
methods of their teaching?

Is work on social and emotional
skills linked with the teaching
and learning agenda?

To what extent are pupils
encouraged to take
responsibility for their learning
and behaviour in lessons?

Does the culture and ethos of
the school encourage staff and
pupils to demonstrate social
and emotional skills?

How effectively do staff develop
positive relationships with
pupils?

Are there clear structures in
place for pupils to influence
decisions and developments
within the school?

To what extent do pupils have
the opportunity to say what
social and emotional skills are
important to them?

Does the school have clearly
defined structures and systems
for supporting pupils with
special difficulties?

How effective are they for all
groups of pupils?

Do staff recognise the
importance of their own role in
delivering social and emotional
skilis?

Do staff have any opportunities
to reflect on and develop their
own social and emotional
skills?

Does the school involve
parents/carers in developing
these skills?

Does the school seek the
advice and support of outside
agencies to help develop
whole-school work in this
area and have arrangements
for specialist referral when
needed?

@ Crawn copyright 2007

0043-2007PDF-EN-15
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|
| Question

Does the school have systems
in place to assess the social
and emotional skills of
individual pupils?

Y ! N ‘Fni!uw-up question

24

School audit continued:

How effectively does the school
celebrate the achievement of all
groups of pupils?

Is work on social and emotional

To what extent are pupils and

i ') \ R P N iCummenUanaIysis

skills linked with the school’s staff encouraged to examine
efforts to promote equal their own atlitudes and
opportunities, celebrate prejudices and have a greater
cultural diversity and overcome understanding of a range of

intolerance and racism? cultures and ways of life?

Y=yes,N=no V = very, R = reasonably, P = partially, N = not at all

Notes:

As a group:
e Look at what you have marked Very or Reasonably

e Record your results on you flipchart for each ‘follow up
guestion’

¢ Please use the following recording format in all groups so
that information can be correlated for whole school SEAL
planning and inclusion in our school's development plan

How we
enhance

How we
establish

What we
develop

What we
focus on

Follow up

question

© Bill Gribble 2011
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As a group:
Do the same with those questions marked Poor or Not at all

Record your results on you flipchart for each ‘follow up question’ in
the same manner as before:

Follow up | Whatwe |Whatwe |Howwe |Howwe

question |[focuson |develop |establish |enhance

Notes:

© Bill Gribble 2011
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Session 3: Implementation (siie 47)

Meeting the outcomes for young people through SEAL

The whole school approach

The school environment

Our vision

The skills SEAL seeks to promote are essential for children and
young people to achieve all five of the Every Child Matters
outcomes.

SEAL helps schools to create a safe and emotionally healthy school
environment where pupils can learn effectively.

The skills are an important component of PSHE and help pupils to
be responsible citizens.

Notes:

© Bill Gribble 2011
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Every Child Matters: Change for Children is a new
approach to the well-being of children and young people
from birth to age 19.

The Government's aim is for every child, whatever their
background or their circumstances, to have the support they
need to:

e Be healthy

Stay safe

Enjoy and achieve

Make a positive contribution

Achieve economic well-being

Notes:

© Bill Gribble 2011
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Activity 6: Implications for Schools in implementing
Every Child Matters (ECM)

Focus

e To provide staff with an understanding of how SEAL
skills are an aspect of current policy for services to
children and young people.

Purpose
e To relate SEAL skills to ECM

e To understand how this could impact and benefit the
climate of the school

Resources
o Workbook, Flipchart
Process: (Slide 57)

e As a group consider each SEAL skill and place it under
the ECM outcome you feel it fits best.

e Record on your flipchart in the following grid.

¢ Any debates you have to feedback to the whole group

Activity 7: The part that the school environment plays in
SEAL

Focus

e Whole School implementation of SEAL

Purpose

© Bill Gribble 2011
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e To consider the existing learning, social, and physical
climate for learning

Resources
e Workbook, School Climate and SEAL Resource Sheet
The Process
e Complete the audit ‘School Climate and Seal’ individually.
e As a group identify from the audit:
e 3 things school the school does well
e 3 areas for development

e Record these on a flipchart

© Bill Gribble 2011
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1. Give your school a rating from 1 to 5 (1 = poor/not at all to & = excellent/completely).

2. Add any comments.

The learning climate

| Question

‘ 1 ‘ 2 ‘ 3 ‘ 4 } 5 ’Commentlanalysis

Notes:

SEAL

General

Do staff model the social and emotional skills
they want pupils to learn?

Is thers a climate of openness and trust in which
people can share concerns and take risks?

Self-
awareness

Are pupils and staff encouraged to be self-
reflective leamners, e.g. do they know their
preferred learning styles, strengths and
weaknesses?

Are social and emotional skills, issues and
language built into the learning process?

Managing
feelings

Are pupils and staff given opportunities and time
to calm down when they get angry or frustrated?

Are pupils supported to practise how they might
calm down and manage their feelings?

Are pupils and staff given the opportunity to talk
about the way they are feeling?

Motivation

Can everyone succeed?

Are expectations of everyone clear and positive?

Are people encouraged to ‘bounce back” and try
again after difficulties?

Empathy

Are pupils and staff encouraged to understand
the thoughts and feelings of others?

Social skills

Are pupils given opportunities fo work
cooperatively as well as individually?

Are all people encouraged to feel included and
that they belong?

© Bill Gribble 2011
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The social climate

Self-
awareness

Question

Is there an open and respectful climate in which
staff and pupils can explore concerns and
difficulties?

Does sveryone feel safe enough to take risks and
demonstrate empathy?

Does everyone feel safe from intimidation and
bullying?

Are there clear houndaries, expectations and
rules?

Are active steps taken to tackle prejudice and
racism and other forms of stereotyping?

Managing
feelings

Does the approach to discipline encourage staff
and pupils to reflect on their feelings and learn to
manage them effectively?

Are staff and pupils encouraged to take
responsibility for their own behaviour?

Motivation

Are suggestions and views of staff, pupils,
parents/carers and other stakeholders sought
and do they influence what happens?

Is the school successful in promoting peer group
cultures that value goal-setting and sustained
effort?

Empathy

Are tolerance and anti-racism actively
promoted?

Does the way that incidents are managed
encourage pupils to empathise with others?

Social skills

Do people feel cared for and that they belong?

Do people value, respect and listen to each
other?

Are staff and pupils encouraged to support each
other?

© Bill Gribble 2011
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Physical environment

SEAL

Self-
awareness

Quesﬁun

Are the displays interactive and do they
encourage questioning?

Does the environment provide opportunities for
all individuals to be made aware of their gifts and
talents?

Managing
feelings

Are there places to go to calm down?

Are there reminders about stopping and thinking
before acting, handling anger, etc. around the
school?

Motivation

Is it a stimulating and exciting space to be?

Doegs it encourage participation, a sense of
ownership and shared responsibility (e.g.
tidiness, layout and displays) from the whole
school community including parents and carers?

Does it allow every person to see their work and
achievements reflected?

Empathy

Does it reflect the variety of cultures and social
backgrounds from which the pupils and staff
come?

Social skills

Is it warm and visually welcoming?

Does it encourage a sense of well-being and
belonging?

Do spaces support different types of social
activity to help build social skills (e.g. team play,
games for pairs or small groups, relaxation,
confidential chats)?

Notes:

© Bill Gribble 2011
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What type of adult are you?

Pedagogy is the key; we all teach behaviour!

03=-030300

INndecisive

Least Intrusive to Most Intrusive Steps

s Putting it all together

A stepped approoch, a set of on-going, learnt, teacher skills,
managed within a fromework of mutual respect

Mon Yerkal

Tactically lgnoring

Simple Direction & Verbal Closure

Rule Reminder ond Re-foousing
Simple Choice

Fallow Through
Exit

Confersncing

© Bill Gribble 2011
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Individual Planning for Pupils” Behaviour:

The Alternative ABC
&

The ‘self —reflecting’, positive teacher

A=Antecedent  B= Behaviour C= Consequence

Preventative Correctiveaction  Follow-up;

Planning prior ~ during lesson; Prior agreement;

tolesson Least intrusive to ~ Positive & Negative;

most intrusive As an aspect of ‘A’

Colleague support;
College Policy
Legislation

Notes

© Bill Gribble 2011
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Activity 8: Our Vision
 Read your case study

 Look at ECM outcomes:

e Be healthy

Stay safe

Enjoy and achieve

Make a positive contribution

Achieve economic well-being

Notes:

© Bill Gribble 2011
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Case Study Notes

Sam had a bad morning. She had a row with her dad again. He said that she was late getting up because
she had been late coming hame. If she didn'timprave she wouldn't be allowed out 2t all. Sometimes she

hated her dad. Everyone else was allowed out until really lat= but she had to be in at 10 a'clock. She was
really mad so she left slamming the door behind her. She knew that would make her dad really cross and
she could hear him shouting something about telling Mur.

When cha got 1o school she chatted with her friends about the fun they had the night before. She almost
forgot about the argument with her dad until it was science, She had to move classes and none ofher
fiiends were in the group with her, She knew itwas because she found the worl ha rel. She wanted to he
clever like the rest of her friends but she thought it was hopeless. She sat down at the rearest table and
started to think. She thought about the row she had had with her dad and how unfair he was to her.

Parhaps he would tell Mum and then thers rzally wo uld be trouble.

It tzok a while for Sam to realise that the teacher was talking to her, He might have been talking to her for
awhile but she hadn't heard. He was walking towards her and now he was shouting at her and wagging
his finger at her, just like her dad did, He was saying how there would be traunle if she didn't move into
her group.

3efore she had even thought about it, she was standing up. There was silence all around her and
sveryone was looking at her. Then she heard herself swearing and telling him to leave her alone She
knocked her book to the Floor 2nd stormed out. She went to the toilets and locked herselfin the cubicle.
it wasn't fair, nothing was fair. She hated her science teacher and she hated her dad.

Peter had had a bad morming. His 5-year-old scn had played up really badly. When he eventu ally got his
son in the car and turned the ignition on, it had spluttered and refused to start. It took him about half an
hour rressing around under the bonnet before he eventually set o, During the entire journey his son
moaned about having to go to the child minder’s house.

Things didn't get much better orice he got to scheol. In the night, his classroom had sprung a leak. There
veas water all over his dask_ By the time he'd cleaned it up. his registration groun had come in. After
rzgistration he had a Year 7 science group. They were a real handful. He had hoped to have everything
ready for the group but now this wasn't possible,

The class came in. He felt poarly pregared and had the beginning of a headache He axplained ahrut the

leak but some of the pupils were upset. He asked the class to getinto their small groups. After the usual
disturbance they were ready to start.

Then he naticed Sam. She was sitting at an empty takle and had quite sbvicusly not bothered to move.
He walked towards Sam. She was looking at him with a blank stare and seemed to be saying, 'fou can't
rmake me move', Befors he had even thought about what he should do, he had launched in and heard
himself saying, "Get into your group or you will be sorry’, Ha was shouting ton,

Sam wasn't usuzlly too much of a preblar. She didn't always concentrate in class but she usually did what
she was told with a little extra encouragement.

As a group, consider as a school what interventions you
do/could do to change the outcome for the child.
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Individual Planning for Pupils’ Behaviour:

The Alternative ABC

70

The ‘self —reflecting’, positive teacher

A=Antecedent = B= Behaviour C= Consequence

Preventative Corrective action Follow-up;

Planning prior during lesson; Prior agreement;

to lesson Least intrusive to  Positive & Negative;

most intrusive As an aspect of ‘A’

Colleague support;
College Policy
Legislation

Notes:

Next Steps (Slide 71)

* Inyour group look at the accumulated materials from
today

* What should our vision be for all pupils and SEAL?
» As a group agree and record.

« Record your next steps
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SEAL | SEALSKILL | Develop
Follow up

You might like to use the above format in each faculty. These could
be combined and included in the school's action plan.
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Resources:
www.everychildmatters.gov.uk
www.nationalstrategies.standards.dcsf.gov.uk
www.bandapilot.org.uk
www.pivotaleducation.com

www.Vvision-works.net

Other useful web sites found by you:
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Your notes:
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